
 

 

FOURTH 
GRADE 

 

Weeks of: 

APRIL 27TH & MAY 4TH 
WICHITA PUBLIC SCHOOLS 

 

To Students, Parents and Guardians: 
 

Week 7 and 8 Packets will be mailed 
out the week of May 11th. 



 

2nd, 3rd and 4th Grades 

Your child should spend up to 60 minutes over the course of each day on this packet. 
Consider other family-friendly activities during the day such as: 

  
Using a deck of cards 

build a house or structure. 
How many stories high is 

your building?  

Ask to help cook 
part of dinner.  

Write a note to someone 
you appreciate in your 

house. State three reasons 
why you appreciate 

them. Leave the note 
for them to find. 

How many cups are in 
your kitchen? How many 

plates? Which do you 
have more of? 

How many more? 

Mindful Minute: Find a 
relaxing place to sit and 

set a timer for one minute. 
Close your eyes and take 

slow deep breaths 
focusing only on your 

breathing. Repeat two 
more times.  

Go on a walk outside. 
How many living things 

can you see?  

Plan and perform a play. 

 

Read a book to someone 
in your house.  

 

*All activities are optional. Parents/Guardians please practice responsibility, safety, and supervision.  
 

For students with an Individualized Education Program (IEP) who need additional support, 
Parents/Guardians can refer to the Specialized Instruction and Supports webpage, 

contact their child’s IEP manager, and/or speak to the special education provider when you are 
contacted by them.  Contact the IEP manager by emailing them directly or by contacting the school. 

The Specialized Instruction and Supports webpage can be accessed by clicking HERE or 
by navigating in a web browser to https://www.usd259.org/Page/17540 

WICHITA PUBLIC SCHOOLS 
CONTINUOUS LEARNING HOTLINE AVAILABLE 

316-973-4443 
MARCH 30 – MAY 21, 2020 

MONDAY – FRIDAY 
11:00 AM – 1:00 PM ONLY 

 
For Multilingual Education Services (MES) support, 

please call (316) 866-8000 (Spanish and Proprio) or (316) 866-8003 (Vietnamese). 

The Wichita Public Schools does not discriminate on the basis of race, color, national origin, religion, sex, gender identity, sexual orientation, 
disability, age, veteran status or other legally protected classifications in its programs and activities. 
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Background Did you know that the fire salamander shown below  

lives in Hungary? Do you have any idea what a newt looks like? It’s the  

little reddish creature you see on page 131. This text introduces you to  

many amazing amphibians and to the sad fact that some of them are  

disappearing from this world. It also suggests ways to help them. 

Setting a Purpose Read the text to learn about the amazing life  

cycles of amphibians and how you can help these creatures survive. 

Amphibian  
Alert! 

Informational Text by Elliott Meiner 

1  Read As you read, collect and cite text evidence. 

• Underline text that explains what amphibian means. 
• Circle details about the bodies of amphibians at different  

stages of their lives. 

Frogs, toads, salamanders, and newts are  
amphibians. The word amphibian means “double 
life” because these animals live part of their lives  
in water and part of their lives on land. An  
amphibian starts life in the water and then lives  
on land as an adult. 

Amphibians lay their eggs in the water. These  
eggs do not have a hard shell. They are more like  
jelly. Young amphibians that hatch from the eggs  
look very different from adult amphibians. The  
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young breathe with gills. They have tails that help them  
swim. 

As young amphibians grow, their bodies change. They  
grow legs. Lungs develop and their gills disappear. These  
changes allow amphibians to live on land and breathe air  
with their lungs.  

The skin of amphibians is not protected by hair, feathers,  
or scales like other animals. Their skin is permeable, which  
means they can absorb air and water through their skin.  

scales: 

Amphibians are found on all the continents except  
Antarctica. They are ancient animals that have been around  
for about 360 million years. However, their lives are being  
seriously threatened in today’s world. threatened: 

Scientists know of approximately 6,000 different kinds  
of amphibians, but this number could change quickly.  
Scientists say that more than 120 amphibian species have  
already disappeared from the world. These kinds of  
amphibians are extinct, meaning that all members of the  
species have died. 

Many different things are threatening the lives of  
amphibians, including habitat loss, pollution, introduced  
species, and a parasitic fungus. Scientists say that 2,000 to  
3,000 of the amphibian species in the world are now  
threatened with extinction. It is the biggest extinction crisis  
in today’s world. 

habitat: 

15 

20 

25 

30 

35 

2 Reread Reread lines 1–35. Why might amphibian species be especially  
threatened by extinction? Cite evidence from the text to support your answer. 
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3  Read As you read, collect and cite text evidence. 

• Underline the reasons amphibians need clean water.  
• Circle the paragraph that explains how some ponds and  

creeks get polluted. 

• Underline text that explains problems caused by the  
African clawed frog. 

Habitat Loss and Pollution 

Amphibians often live in swamps and ponds. But many  
of these swamps and ponds are being filled in to make  
way for roads, houses, and malls. Amphibians also live  
in rain forests that are being cut down or destroyed by  
fire. The loss of these habitats often leaves the  
amphibians nowhere to live. 

Clean water is extremely important to amphibians.  
Adult amphibians need clean water to keep their skin  
moist. Adults lay their eggs in water, and young  
amphibians live completely in water.  

moist: 

Some ponds and creeks are close to farms. Chemical  
fertilizers are used on farms to grow better crops.  
Pesticides are used to kill insects that destroy crops.  
However, when it rains, these chemicals are washed into  
the nearby ponds and creeks that lead to swamps and  
rivers. 

fertilizers: 

Many frogs in these areas have been found with  
deformities, such as missing legs or extra legs. Deformed  
frogs like these have been found in 44 of the 50 United  
States. Some scientists believe that the chemical  
pollution in the water is absorbed by the soft eggs of  
amphibians and by their permeable skin. The chemical  
pollution affects the eggs and growth of the young,  
causing these deformities. 

absorbed: 

40 

45 

50 

55 
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Introduced Species and Fungus 

Since the 1930s African clawed frogs have been shipped  
around the world by the thousands. These frogs are used in  
laboratory studies and for other purposes. Some exotic 
amphibians are shipped to other countries as pets or for  
food. Sometimes these amphibians escape or are released  
into their new habitat. In their new habitat they can cause  
problems. 

exotic: 

The introduction of African clawed frogs into new areas  
has caused two major problems. African clawed frogs are  
more aggressive than many frogs, and they have been  
known to eat other frogs. But the bigger problem is that  
African clawed frogs carry a fungus called amphibian  
chytrid (KIT rid). This fungus does not hurt African clawed  
frogs, but it is deadly to many other kinds of amphibians. 

fungus: 

Scientists discovered this fungus in 1993. In the wild the  
fungus is unstoppable and  
untreatable. It can kill 80 percent 
of the amphibians in an area  
within months. Scientists suspect  
that dozens of frog species have  
gone extinct because of this  
fungus. 

Most newts (like this one) and salamanders are  
found in the cool forests of North America,  
Europe, and northern Asia. 

60 

65 

70 

75 

80 

4 Reread Reread lines 60–81. What is an “introduced species,” and how can it be  
dangerous to other species? Cite evidence from the text to support your answer. 
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5  Read As you read, collect and cite text evidence. 

• Underline what scientists and conservation groups are  
doing to help save amphibians. 

• Circle what you can do to help save amphibians. 

Plans to Help 

Scientists and conservation groups from around the  
world are putting plans together to help save  
amphibians. Much of their work focuses on the  
amphibian chytrid fungus because the disease it causes  
is the most serious and immediate threat. 

conservation: 

Some scientists are  
researching how the  
disease spreads and why  
it kills only some  
individuals in one  
species, but kills all of  
another species. Other  
scientists are assessing 
the damage the disease  
has caused. The areas  
most affected so far  
include Central America, the Caribbean, Australia, and  
parts of Asia. However, scientists warn there is no  
continent or amphibian species that is safe. 

assessing: 

About 130 critically  
endangered Corroboree  
frogs (pictured at right)  
are being protected and  
preserved at Taronga  
Zoo in Sydney, Australia.  
Only about 200 of these  
frogs are left in the wild. 

Conservation groups that include many zoos are  
taking in many of the threatened amphibian species to  
protect and preserve them. In the future when the  
research scientists find ways to control the disease, the  
conservation groups will release these animals back into  
their natural habitat. 

85 

90 

95 

100 

105 
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What We Can Do 

Like scientists, you can do research and learn as much as  
you can about the problems facing frogs and other  
amphibians. You can search the Internet using search  
words, such as threats to frogs and amphibians, for more 
information. You can find maps and lists of the amphibian  
species in your area. 

Amphibians live all over North America and in every  
state of the United States. The Appalachian range is home  
to many different species. Contact local nature preserves,  
zoos, or the office of environmental matters in your state to  
learn about volunteer opportunities.  

You can also help by keeping local ponds and creeks  
clean. Although these small habitats may not seem as  
important as others, they are home to many creatures. We  
need to help preserve a future for them as well as for us. 

110 

115 

120 

6 Reread and Discuss Reread the ways you can help in lines 107–121.  
Discuss how you might go about doing these things. Then share which activities  
you think you might like to do and why. 

SHORT RESPONSE 
Cite Text Evidence How are scientists’ efforts to help save amphibians different from  

those of conservationists? Use text evidence to support your response. 
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It was 1968. Shirley Chisholm was late! She

rushed onto the floor of the huge chamber still 

wearing her coat and hat. Within the disorderly room 

sat row upon row of white men. One of them spied 

Chisholm and told her she was breaking the dress 

code. She scurried to the cloakroom, where she had 

left her coat. She returned breathless and excited. 

What was about to happen would make 

history! Shirley Chisholm was about to become the 

first female African American elected to the United

States Congress.

In 1968, only 11 of the 
535 members of the 
Congress were female. 
Chisholm and Patsy 
Mink, an Asian Pacific 
American, were the 
only women of color.

4

Chisholm’s parents had come to Brooklyn from 

the Caribbean in search of a better life. However, 

her father’s factory wages and her mother’s income 

were barely enough to support the family. Chisholm’s 

parents sent her and her younger sisters to their 

grandmother’s farm in Barbados (bahr-BAY-dohs), 

which is in the Caribbean. Their grandmother taught 

them valuable lessons on pride, faith, and courage.

The girls returned to Brooklyn in 1934. Their 

father, an intelligent and informed reader, taught them 

about Marcus Garvey, a black leader who encouraged 

African American pride. Their mother taught them 

about the importance of education.

This photo shows 
graduation day at 
Brooklyn College, 
where Chisholm 
was an exceptional 
student. 

BROOKLYN, BARBADOS, AND BACK



5

At Brooklyn College, 

Chisholm majored in sociology 

(soh-see-AH-luh-jee), the study 

of how humans, groups, and 

societies interact. As it turned 

out, she may have gained as 

much understanding of sociol-

ogy outside the classroom as in it 

during her college years! 

Skilled in debate, this gifted 

speaker won several prizes for her logical arguments. 

She became active in political groups. Chisholm also 

attended many community meetings, where she spoke 

to government leaders about the need for services 

in her mostly black neighborhood. Her professors, 

impressed with her knowledge and passion, urged 

her to go into politics after she graduated with honors 

in 1946.

COLLEGE CHALLENGES
Marcus Garvey, also 

born in the Caribbean, 
led a “Back to Africa” 
movement. Although his 
plans to relocate African 
Americans to Africa 
failed, Garvey’s emphasis 
on black pride has had a 
lasting impact on African 
Americans.

6

Although still interested in politics, Chisholm 
chose to pursue a career in education. In 1946, she 
started teaching nursery school while earning a 
master’s degree in early childhood education. 

By 1959, Chisholm was considered an expert in 
early education. She certainly had had many oppor-
tunities to see how children were affected by poverty 
and discrimination in her thirteen years of work. But 
she wanted to change things. Chisholm started a new 
job in 1959 at the New York Bureau of Child Welfare.

Chisholm was committed to improving children’s lives.

CHISHOLM AND CHILDREN
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While she worked for the City of New York, 

Shirley Chisholm was also active in politics, working 

with her husband, Conrad Chisholm (whom she had

married in 1949). She joined a neighborhood group 

that supported political candidates. Chisholm also 

worked hard to help her fellow African Americans.

She was also very outspoken within the 

Democratic Party in Brooklyn and challenged 

politicians who denied the importance of racial 

equality. Not surprisingly, Chisholm was not popular 

with long-time white members. However, members 

of her district, who were largely African American 

and Hispanic American, did approve of her.

When Chisholm’s name appeared on the 1964 

ballot for a New York Assembly seat, she had no 

problem winning at the polls. She was quickly elected 

Assemblywoman Chisholm!

SHIRLEY CHISHOLM ON THE BALLOT

8

Once elected, Chisholm helped citizens by getting 

state-funded daycares and unemployment insurance 

for household workers. She also guided education 

bills, such as SEEK (Search for Elevation, Education 

and Knowledge) through the committee. Many of 

these bills, like SEEK, became laws. SEEK still helps 

needy university students succeed by giving them 

financial, academic, and counseling assistance.

Teachers and schools also benefited from her 

effort. Chisholm helped increase school spending 

limits and made sure teachers would keep their jobs if 

they took a leave of absence to have a baby.

As a member of the 
legislature for the state 
of New York, Chisholm 
was committed to 
helping people.

ASSEMBLYWOMAN CHISHOLM
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In 1968, New York and American history changed 
forever. An earlier lawsuit claimed that New York 
City’s black voters were treated unfairly because their 
votes were being split among several mainly white 
voting districts. The court ruled that a new voting dis-
trict should be created. It became the twelfth district, 
composed mainly of Brooklyn’s minority voters.

This presented an incredible opportunity for 
Chisholm to represent the twelfth district in the U.S. 
Congress! This also offered her a chance to help others 
throughout the nation. 

Chisholm faced Republican James Farber in the 
November election. Farber, a white male known as a 
civil rights leader, was expected to win. Imagine the 
surprise when, in 1968, Shirley Chisholm won by more 
than two to one! She had become the country’s first 
African American woman elected to Congress!

CHISHOLM FOR CONGRESS

10

The House of Representatives was not what 
Chisholm had expected. Members paid little attention 
to speakers, sometimes drowning out speeches with 
their conversations. Speakers often spoke for only a 
minute, although their full speeches were entered into 
the official records.

However, after the first several weeks, Chisholm 
discovered that she wasn’t what many legislators had 
been expecting either! Her charm surprised them, as 
many had thought she would be angrily anti-white 
and unfriendly.

Shirley Chisholm 
was not afraid to 
fight for her beliefs.

REPRESENTATIVE CHISHOLM
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From the start, Congresswoman Chisholm’s 
mission was clear. She championed education and 
employment programs, promoted better incomes for 
American workers, and worked to improve life and 
opportunities in inner cities.

A dedicated, loyal, and able staff supported 
Chisholm as she spoke on all of these important 
issues. Many legislators rewarded people who helped 
them get elected with staff or other government jobs. 
However, Chisholm chose to hire staff based on their 
abilities, not out of gratitude. She also wanted a female 
staff, perhaps because she knew that women were 
often overlooked because of their gender. (Later, she 
would add male staff members as well, although her 
staff always remained mostly female.)

Chisholm hired female staff 
members regardless of race, 
although voters in her district 
pressured her to have an all-black 
staff. She remained firm that 
abilities, not race, should determine 
whether someone got a job. Her 
voters soon realized she was right!

12

Despite her busy schedule, Chisholm made 
time to become active in organizations she felt were 
important. One of these groups was the National 
Organization for Women (NOW). Chisholm and other 
members actively worked for equality for all women. 

Although she was happy and successful in 
Congress, Chisholm couldn’t rest. The country needed 
change—and Shirley Chisholm knew how to start 
it! Supported by members of NOW and many other 
groups, Chisholm decided to run for president.

Shirley Chisholm was the first African American woman to 
run for president. One of her campaign slogans was Ms. 
Chis. for Pres.

MS. CHIS. FOR PRES.
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Chisholm’s campaign had huge obstacles to over-
come. Although Chisholm was popular with women 
and young people, not many of the Democratic leaders 
supported her going into the 1972 Democratic National 
Convention. 

There, however, Chisholm received the support 
of a powerful group called the Congressional Black 
Caucus, of which she was one of the founding 
members. As a result, Chisholm received 152 votes on 
the Convention’s ballot, which was impressive for a 
minority female in 1972. Although George McGovern 
was chosen as the Democratic candidate, the support 
for Chisholm showed that change was on its way. 

Chisholm’s run for President helped pave the way for change. 

14

Chisholm remained in Congress through 1982. A 

sponsor of the Equal Rights Amendment, which was 

a change to the United States Constitution, Chisholm 

fought for equality for all Americans under the law. 

She continued to support the efforts of women 

and other minorities, hoping that her contributions 

would pave the way for others. Throughout her life, 

Chisholm never stopped working hard for what she 

believed.

SHIRLEY CHISHOLM, CHAMPION OF CHANGE
 November 30, 1924  Born in Brooklyn, NY

 1946–1959   Nursery school teacher and 
director; childcare director

 1959–1963   Worked for New York Child Welfare 
Bureau

 1964   Elected to the New York State
Legislature

 1968   First African American female elected 
to the U.S. Congress

 1972   Ran for the office of President of the 
United States

 January 1, 2005  Died in Ormond Beach, FL

AFTER THE RACE
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Responding
TARGET SKILL  Cause and Effect What 

effects did Shirley Chisholm’s work have on the 
people she fought to help? Copy and complete 
the chart below.

Write About It

Text to Self Write a paragraph in which you 
describe an event or decision in your life that 
caused other things to happen. Then, describe 
the effect it had on yourself or others.

Effect                   ?

Cause Shirley Chisholm was 
committed to equal treatment for all.

Effect                   ?

TARGET VOCABULARY

16

amendment 
approve 
candidates 
denied
disorderly 

informed 
intelligent 
legislature 
politics 
polls 

TARGET SKILL  Cause and Effect Tell how events 
are related and how one event causes another.

TARGET STRATEGY  Infer/Predict Use text clues to 
figure out what isn’t directly stated by the author.

GENRE Biography tells about events in a person’s 
life, written by another person.
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Background There are art museums, science museums, historical  

museums, and nature museums. There are museums that focus on a  

single subject, like music boxes or postage stamps, and there are  

museums that seem to go in dozens of different directions at once.  

This text takes you on a tour of five very different ones. 

Setting a Purpose Read the text to discover the kinds  

         of collections and experiences five museums offer. 

Museums 
Worlds of Wonder 

Informational Text by Jody Cosson 

1  Read As you read, collect and cite text evidence. 

• Circle details about the City Museum’s past and its mission. 
• Underline details that show recycling is important to the  

museum. 

Museums are wonderful places.  
That doesn’t just mean “terrific places.” It  

means places that fill you with wonder—that  
surprise and amaze you. It also means places that  
make you wonder—about the world, about  
nature, about history, about people.  

Here is a brief tour of five museums that are  
very different from each other. But all of them are  
full of wonders. 

5 
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City Museum 
St. Louis, Missouri 

The first thing you should know about the City Museum of  
St. Louis is that it is located in an old shoe factory. It’s no  
surprise, then, that this museum believes in preserving the  
past and recycling—making something new out of  
something old. There’s also an amazing playground called  
MonstroCity that’s made mostly of recycled materials from  
the city of St. Louis, including giant metal springs, a castle  
turret, and the body of a jet plane.  

Artist Bob Cassilly designed the City Museum as a huge  
work of art. Take the Enchanted Caves. Where shoes once  
moved on conveyor belts through tunnels, children now  
run into petrified dragons and climb spiral staircases. In  
Art City, you can watch glass blowers at work, and make  
your own work of art, too. Then there’s the museum inside 
the museum. It’s called The Museum of Mirth, Mystery, 
and Mayhem and it’s like an old-fashioned carnival. Finally,  
let’s not forget the World Aquarium, home to more than  
10,000 sea creatures, from stingrays to seahorses.  

conveyor belts: 

mirth: 

mayhem: 

10 

15 

20 

25 

2 Reread Reread lines 10–27. Does the City Museum sound like a place you would  
like to visit? Explain why and cite evidence from the text to support your answer. 

©
 H

ou
gh

to
n 

M
iff

lin
 H

ar
co

ur
t P

ub
lis

hi
ng

 C
om

pa
ny

135 

Copyright © 2017 by Houghton Mifflin Harcourt Publishing Company



3/19/2020 Journeys 2017: Close Readers SE, Grade 4

https://www-k6.thinkcentral.com/content/hsp/reading/journeys2017/na/gr4/close_readers_9780544867345_/index.html 3/6

3  Read As you read, collect and cite text evidence. 

• Underline the names of exhibits at the National Air and  
Space Museum.  

• Circle some of the reasons you would want to visit Sue  
at the Field Museum. 

National Air and Space Museum 
Washington, DC 

Are you interested in space and flight? Have you ever  
wondered where the Wright Brothers’ original airplane  
is? If so, then the National Air and Space Museum is the  
place for you. It has the largest collection of aircraft and  
spacecraft in the world.  

Begin with the Milestones of Flight Exhibit. You’ll  
see the Spirit of St. Louis, the first plane to be flown  
nonstop across the Atlantic Ocean by a solo pilot. Want  
some faster fliers? Check out the Airacomet, the first  
American jet, and the X-15, which flew six times the  
speed of sound! Upstairs you’ll find the airplane that  
made it all possible: the Flyer, which Orville and Wilbur  
Wright first flew in 1903. 

milestones: 

Next, let your imagination soar into space. This  
museum is home to Sputnik I, the first satellite to 
successfully orbit Earth, and the Apollo 11 command 
module, which carried the first men to the moon. Here  
also are replicas of spacecraft that have flown to Mars,  
Venus, and Jupiter.  

satellite: 

The Albert Einstein Planetarium lets you feel what it  
might be like to zoom through the galaxy. The Ride  
Simulator takes you on a virtual space walk. Finally,  
there is a real moon rock you can touch that the Apollo

17 astronauts brought back.  

30 

35 

40 

45 

50 
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Field Museum 
Chicago, Illinois 

You could spend days exploring the Field Museum in the  
city of Chicago. The museum contains more than twenty  
million items, including mummies, meteorites, and 
mammals. With so much to see, you might not have time to  
meet Sue. That would be a mistake. 

mummies: 

meteorites: 

Sue is the largest Tyrannosaurus rex skeleton ever found, 
as well as the most complete. Sue is forty-two feet long with  
more than two hundred bones—real bones, not plaster  
ones. All except for Sue’s second skull. It’s a case of two  
heads being better than one. 

Sue’s five-foot-long skull was so big and heavy that the  
museum staff had to put it in a glass case by itself. They  
made a lighter model for the skeleton on display. You can  
put your nose just inches from Sue’s real skull—if you dare.  
You also can handle models of some of Sue’s bones,  
including a huge tooth and a rib. By the way, Sue was  
named after Sue Hendrickson, the woman who found  
“her” in South Dakota. No one really knows if Sue is male  
or female. 

55 

60 

65 

70 

4 Reread and Discuss Reread lines 52–70 and study the photo. Then  
discuss which impresses you more: the photo or the text. Give reasons and  
evidence to support your opinion. 
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5  Read As you read, collect and cite text evidence. 

• Underline what you can learn about trees at the  
Discovery Museum. 

• Circle what you can learn about cowboys at the  
American Cowboy Museum. 

World Forestry Center  
and Discovery Museum 
Portland, Oregon 

A museum that’s about trees? The World Forestry  
Center’s Discovery Museum will make you appreciate  
forests more than ever before—including forests around 
the world.  

On the first floor of the museum, you can explore  
forests that grow in the Pacific Northwest. You can  
discover what lives under the forest and then take a ride  
to explore the treetops. On another ride you can learn  
how smokejumpers fight forest fires. The museum shows  
the many things that forests provide, such as wood,  
water, habitat, and clean air. 

On the second floor, a giant wall map tells about  
different types of forests worldwide. Then you can see  
for yourself. Take a train ride to the forests of Siberia and  
a boat ride to a forest lake in China. Ride a jeep to visit  
forest animals in South Africa. Look down on the  
canopy of Brazil’s Amazon rainforest. 

canopy: 

75 
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American Cowboy Museum 
Taylor-Stevenson Ranch near Houston, Texas 

Many museums are important for changing old ideas  
people may have. Through hands-on exhibits, talks, and  
even horseback riding, the American Cowboy Museum  
gives the true history of a popular legend. There is a lot we  
can learn about the American cowboy. For example, did you  
know that as many as one-third of all cowboys were African  
Americans? Many cowboys were Native Americans, and the  
first cowboys, or vaqueros, were from Mexico. And of  
course, “cowboys” also included women.  

The museum is part of the Taylor-Stevenson Ranch, 
which is 150 years old. It has been owned by generations of 
an African American family. About fifty years ago, the family 
started the museum to honor the part Native Americans, 
African Americans, Hispanics, and women played in settling 
the West. The founders , Mollie Stevenson, Jr., and her mother, 
Mollie Stevenson, Sr., are also the first living African 
Americans in the National Cowgirl Hall of Fame. 

generations: 

90 

95 

100 

6 Reread and Discuss Reread lines 71–104. Discuss which of these two  
museums you would most like to visit, and why. Support your opinions with details  
from the text. 

SHORT RESPONSE 
Cite Text Evidence What incorrect idea about cowboys might the founders of the  

American Cowboy Museum be trying to change? How are they doing that? Use  
text evidence to support your response. 
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A Quiet Forest?

A dense fog curtains the forest. Shhh! Is something 
rustling? Chipmunks busily collect seeds from fallen 
pinecones. Deer, raccoons, and elk move through the 
forest as the fog begins to evaporate. A shallow stream 
gurgles. It is home to salamanders, newts, tailed frogs, 
and salmon.

This is the redwood forest. Is it quiet? Not if you 
listen closely.

Sadly, redwood forests have greatly declined 
along the Pacific coastline. 

4

Forest Insects

Watch your step! Most creatures live on or near 
the forest floor, where food is plentiful and the tower-
ing redwoods shelter them from rain, wind, and sun. 

Would you like to meet some of the forest’s tiniest 
and quietest dwellers? Crouch down. Do you see the 
beetles scurrying? They like to burrow in the ground 
or hide in tree bark. Although they’re tiny, they’re an 
important part of forest life because they provide food 
for woodpeckers and other birds that live here. 

If you look up, you’ll see another forest insect. 
Each fall, thousands of beautiful orange-and-black 
American Monarch butterflies travel down the Pacific 
coast of the North American continent—sometimes 
all the way from Canada! In fact, the Monarch is the 
only insect in the world that migrates back and forth 
such long distances each year. 

Did you know…
Few types of insects live in redwood forests. 

Redwood trees produce tannin, a harsh, burning 
chemical that insects avoid.
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Whoa! What is that creature slithering along the 
forest floor? It’s the banana slug, a slimy invertebrate 
shaped—guess what?—like a banana. Invertebrates  
are creatures without backbones, like worms.

The banana slug is yellow with dark spots and can 
reach a length of ten inches. Its coloring can change, 
depending on diet and the amount of moisture in its 
environment. Because it’s a plant eater, or herbivore,  
it helps the ecosystem by eating leaves, dead plant 
materials, and mushrooms, its favorite meal. 

Banana slugs, usually active during the day, sleep at night in 
trees or shrubs. 

         

6

The Birds of the Redwoods

Perhaps the most 
common (and noisy!) of all 
redwood forest birds is the 
Steller’s jay. It is a large 
songbird with a deep blue 
body, and a black head. 
Since the frequent rains 
provide plenty of oppor-
tunities to collect wet soil, 
this jay uses forest mud to 
build its nest. 

Like other birds in the jay family, the Steller s 
jay is an omnivore, eating both plants and animals. 
Although it eats seeds (such as pine seeds) and nuts, 
it also eats spiders, small animals, and the eggs and 
young of other birds.

Sometimes the Steller’s jay will eat the young of 
an endangered bird called the marbled murrelet. The 
marbled murrelet lives in the top layer, or canopy, of 
the redwood forest. 

The pileated woodpecker 
is another noisy bird 
you may find. It has a 
loud, ringing call.  These 
woodpeckers are known 
for making rectangular-
shaped holes in trees while 
they look for tasty ants. 
Sometimes their holes can 
become so deep that small 
trees break in half!
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Another threatened bird, the northern spotted 
owl, also lives in the canopy, where its brown head, 
back, and wings dotted with white help it to blend 
in. As a carnivore, or meat eater, it enjoys a diet of 
squirrels and small rodents. 

You need to be a “night owl” to hear these birds. 
The owl’s who-who call becomes a shrill whistle when 
on a nighttime hunt, while the high-pitched keer at 
sunrise belongs to the little murrelet. 

The mysterious marbled murrelet: This bird’s habitat 
wasn’t discovered until 1974!

Screech! Quick! Look up! Is it a peregrine 
(PEHR-ih-grihn) falcon? Or is it a bald eagle?

The peregrine is a large falcon with pointed, 
three-foot wings. Its black cap and cheeks and its long 
tail are its trademarks. The peregrine is a powerful 
and fast hunter of smaller birds. When alarmed, it 
booms a warning kak-kak-kak. 

What about the bald eagle’s cry? It is a high-
pitched, piercing squeal or whistle. The eagle has a 
six-to-eight-foot wingspan and grabs its prey with 
long, sharp claws, or talons (TAL-uhnz). Its “bald” 
head is actually white feathers that appear at age four 
or five, when its beak and eyes also turn yellow. Eagles 
will eat meat, but they prefer fish. 

Although once endangered, the peregrine was 
removed from the list of endangered species in 1999. 
The bald eagle has also made a great comeback and 
was recently taken off the list.

8



The Forest’s Small Mammals

The noisy, orange-toothed chickaree, also called 
the Douglas or pine squirrel, has many calls, including 
a rippling trill or warble. A young chickaree becomes 
independent when it is only one year old.

Do you see that chickaree storing green pinecone 
seeds in a damp log? He wants these resources to stay 
moist and tender. The squirrel has eaten enough so 
he can hide for days from bobcats, martens (a type of 
weasel), and other predators. 

This chickaree won’t go hungry this winter. It stores pinecone 
seeds in a safe place.

9 10

Speaking of bobcats, there are plenty around! 
Although this carnivore loves rabbits and hares, the 
tasty chickaree (and other rodents and birds) tempts 
the bobcat to hunt in the redwood forest. 

Beige or brown with dark spots, the bobcat is a 
skilled hunter, quietly and patiently stalking its prey 
until whomp—it pounces. A night hunter, it may sleep 
in a fallen log by day. At dusk, however, this skilled 
predator is on the prowl. 

As soon as the sun has begun to set, it’s time for the 
bobcat to start hunting.
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Large Mammals, Too

The redwood forest has even bigger animals that 
are important to the redwood ecosystem, too. Both elk 
and deer are tall enough to graze on grass and leaves 
in the forest’s understory, or middle layer. They are 
herbivorous (huhr-BIH-vuh-ruhs), which means that 
they eat plants only. Their predators are cougars and 
black bears.

The cougar is a huge member of the cat family, 
and it purrs, growls, hisses, and whistles like a bird. 
The cougar has many names: mountain lion, puma, 
and panther. By any name, it’s fearsome! Weighing 
between 75 and 250 pounds, and ranging up to 9 feet 
in length, this powerful cat can leap 18 feet into a tree. 
It can stalk up to 30 feet before springing onto 
its prey’s back. Even 
birds aren’t safe from 
this hunter.  

The redwood forest was 
home to the Yokut tribe. 
These civilized people got 
their food by hunting and 
gathering. According to 
the tribe’s customs, the 
men would hunt elk or 
deer while the women 
and children would gather 
plants and other food.

12

There is, however, one 
forest animal that even 
the cougar respects—the 
American black bear. Two 
to three feet tall at the 
shoulders, male bears 
average 150 to 300 pounds, 
although some can weigh up to 500 pounds. For an 
animal of this size, the bear is fast. It can run up to 30 
miles per hour.

An omnivore, black bears feast on salmon, plants, 
fruits, nuts, insects, young deer and moose, and small 
animals. An intelligent animal, black bears have keen 
senses of smell, sight, and hearing, so it’s unlikely that 
prey could hide easily. 

What many people don’t know, however, is that 
the black bear is not ferocious. Although it will kill 
prey for food, it prefers to be left alone and will usually 
avoid the company of humans. 

although some can weigh up to 500 pounds. For an 

The black bear, 
usually silent, has 
several friendly grunts. 
When frightened, it will 
clack its teeth or make 
loud blowing noises.



At the Forest’s Edge
Brown pelicans and rare snowy plovers live near 

the ocean on the forest edge, where pelicans dive for 
fish and plovers feast on shellfish, worms, and insects. 
Amphibians, such as the Pacific giant salamander, red-
bellied newt, and tailed frog enjoy the watery habitat. 
Steelhead trout and silver salmon breed in the forest’s 
coastal streams and rivers. 

Creatures of the Redwood Forest: A Partial List
Birds Marine Life /

Invertebrates
Mammals

Marbled murrelet Pacific giant 
salamander

Fisher

Western snowy 
plover

Red-bellied newt Pine marten

Bald eagle Tailed frog American black bear

Brown pelican Banana slug Cougar

Northern spotted 
owl

American monarch 
butterfly

Big brown bat

Steller’s jay Millipede Chickaree

Chestnut-backed 
chickadee

Salmon: Chinook, 
coho

Bobcat

Anna’s hummingbird Steelhead trout Elk
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Links in the Chain
Each creature has a place in the food chain. 

Plants form the base of the food chain because they 
make their own food. Living things that can’t make 
their own food are called consumers. All of the forest 
animals depend on each other to survive. Do you still 
think the forest is quiet? Listen carefully—a redwood 
forest is a busy place!

Primary consumers eat plants, secondary consumers eat 
primary consumers, and tertiary consumers may eat anything 
in the food chain. 

14

Food Chain Diagram

Tertiary Consumer

Bobcat

Secondary Consumer

Marten

Primary Consumer
Chickaree

Primary Producer trees and other plants
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Responding
TARGET SKILL  Text and Graphic Features 

What text and graphic features are used in Life 
Among the Redwoods? Think about captions, 
maps, photographs, and other features 
that help you better understand. Copy and 
complete the chart below.

Write About It

Text to Text Write an informational paragraph 
describing what you have learned about nature 
in another book. Be sure to include a strong 
beginning sentence and important details.

Text or Graphic 
Feature 
?

Purpose 
Shows the location 
of redwood 
forests.

Text or Graphic 
Feature 
Caption, p. 5

Purpose 
Tells more about 
the banana slug.

Text or Graphic 
Feature 
Chickaree Photo, 
p. 9

Purpose 
? 

TARGET VOCABULARY

16

civilized
continent
customs
dense
evaporate

independent
moisture
opportunities
resources
shallow

TARGET SKILL  Text and Graphic Features 
Examine how text and pictures work together.

TARGET STRATEGY  Monitor/Clarify Notice what 
is confusing as you read. Find ways to understand it.

GENRE Informational Text gives facts and exam-
ples about a topic.



Weekly Supports for Diverse Learners 

ELA K‐5 

General Accommodations: 

 Break assignments into chunks of learning.  Tackle a little at a time.  

 Clarify or reword directions for understanding. 

 Highlight directions.  

 Provide a dictionary to assist with spelling or have the child sound out the words. 

 Provide a quiet place to work without distractions. 

 Provide extra time to finish assignments. 

 Read or assist your child in reading text such as passages, questions, and answer choices. 
 Read the text to your child a couple of times then read the text with your child.   
 Read to your child stopping for them to read words they can independently. 
 Allow your child to answer comprehension questions in many different ways such as orally, drawing 

a picture or acting out the story showing understanding.  
 Read the same text multiple times throughout the week. 
 Scribe written responses for your child. 

 Work with your child one on one. 

 Provide fewer answer options for multiple choice questions (e.g., 3 answer options instead of 

4). 

 
 

Aa   Bb   Cc   Dd   Ee   Ff   Gg   Hh   Ii   Jj   Kk    Ll   Mm   Nn   Oo   Pp   Qq   Rr   Ss   
 
Tt   Uu   Vv   Ww   Xx   Yy   Zz 

*Use this alphabet chart to assist with letter recall and recognition when students are required to write 

written responses.   

 

*Grades K‐5 can use the below sight word dictionary provided to assist with word recall and recognition 

when students are required to write written responses. 

Journeys Kindergarten High Frequency Words 

Aa Bb Dd for  he  is  Mm Oo over see  that  to  was  Yy 
a  be  day  from  help  Jj make  of  Pp she  the  too  we  you 

all  but  do  Gg her  just  me  off  play  show  their  Uu went  your 

and  by  down  give  here  Ll my  on  put  so  them  up  what   

are  Cc Ee go  how  like  Nn one  Ss some  then  Vv when   

ask  came  every  good  Ii little  new  only  said  soon  there  very  where   

ate  come  Ff Hh I look  now our  saw  Tt they  Ww will   

away  could  find  have  into     out say  take  this  walk  with   

 



Journeys First Grade High Frequency Words 

Aa bird  covers  few  he  long  off  Ss teacher  warm 
above  blue  cried  field  head  look  old  said  their  was 

about  both  Dd find  hear  loudly  once  school  there  wash 

across  boy  different  first  heard  loved  one  second  these  watch 

after  bring  do  five  help  Mm only  seven  they  water 

again  begins  does  fly  her  make  open  shall  think  were 

all  bird  done  follow  here  many  or  she  those  what 

almost  blue  don’t  food  high  maybe  our  should  thought  where 

along  both  door  for  hold  me  out  show  three  who 

always  boy  down  four  house  minute  over  sing  today  why 

and  bring  draw  friend  how  more  own  small  together  window 

animal  brothers  Ee friendship  Ii most  Pp soil  too  with 

around  brown  earth  full  Idea  mother  paper  some  took  work 

away  buy  eat  funny  into  my  party  sometimes  toward  world 

Bb by  eight  Gg Kk myself  people  soon  try  would 

baby  Cc enough  give  kind  Nn pictures  sorry  two  write 

ball  call  even  goes  know  near  play  starts  Uu Yy 
be  car  every  good  Ll never  please  stories  under  years 

bear  carry  everyone  great  large  new  pull  story  until  yellow 

beautiful  caught  eyes  green  laugh  night  pushed  studied  use  you 

because  city  Ff ground  learning  noise  put  sure  Vv young 

been  cold  fall  grow  light  nothing  Rr surprised  very  your 

before  come  family  Hh listen  now  read  Tt Ww  

began  could  far  happy  little  Oo ready  take  walk   

begins  country  father  have  live  of  right  talk  want   

Journeys Second Grade High Frequency Words 

Aa behind  didn’t  floor  hello  loved  Pp  should  talk  water 
above  being  different  flower  help  Mm  paper sing  tall  what’s 

across  better  doing  follow  high  maybe  part  sky  teacher while 

afraid  bird  door  food  hold might  party  slowly  though  why 

against  book  Ee  found  horse  mind  people  someone  thought  window 

ago  boy  earth  friends  house  money pictures  something  through  without 

air  brothers  else  from  hundred morning  places  sometimes  told  woman 

almost  Cc  enough front  Ii most  pushed  sorry  tomorrow  won’t 

alone  called  even  Gg I’ll  mother  Rr sound  took  words 

along  car  ever  girl  I’ve  more  ready  started  toward  world 

also  care  every  gone  idea  move  really  starts  town  write 

animals  cheer  everyone  great  Kk  Nn  remember  stood  turned  Yy 
another  children  everything  ground  kept  near  river  store  Uu  years 
anything  city eye  Hh  knew  never  room  stories  until  young 

Bb comes  Ff happened  Ll next  Ss  story  Vv   

baby  coming  falling  happy  large night  says  studied  voice   

ball  cried  family  hard  learn  nothing  school  sure  Ww   

bear  Dd  father  head  learning  Oo  second  surprised  walked   

began  dark  few  hear  leaves  other  she  Tt  warm   

begins  dear  field  heard  lived  outside  sheep  table  watch   

 



Big Math Idea: The student will use his/her knowledge of using visual models along with 

multiplication and/or division to 

1. generate an equivalent fraction, then 

2. use his/her knowledge of comparing fractions to find the largest fraction from a set. 

Materials:

● Fraction cards (cut apart and shuffled)

● Pencil 

● Recording sheets (included)

How to Play:

1. Place fraction cards face down between the players.

1. Player 1 takes a fraction card from the pile and draws a visual model (tape diagram, area model, 

number line) of the fraction on the recording sheet. He/She then decomposes (breaks apart) or 

composes (puts together) the fractional units to generate a fraction equivalent to the one on 

his/her card. The player must also show the matching multiplication or division equation for their 

visual model. 

Examples:

1. Player 2 repeats the same process as Player 1 making sure he/she draws the same whole. Then 

the students must compare the fraction cards to determine which is the greatest fraction (Player 

1or Player 2). The player with the greatest fraction wins the round and gets to keep both fraction 

cards.  In the example above, the two players can see that 1/3 is greater than 3/12 or 1/4.  If the 

cards are equivalent, continue playing another round and the winner of that round will get to 

keep those 2 cards and the 2 cards from the round with the equivalent fractions.

1. Play continues until all cards have been drawn. The players then count his/her cards and the 

player with the most cards is the winner! 

If this game is challenging, start with more simplistic cards only (i.e. ¼, ½, ⅓, etc.).

Equivalent Fraction Top It

Player 1

Player 2 Notice:  Both players drew the same 

size rectangles (same whole).

Amy Hayes
I only found the numbering problems on the first page of this 4th grade document.

Amy Hayes
3.

Amy Hayes
2.

Amy Hayes
4.
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 Lesson 2 Problem Set NYS COMMON CORE MATHEMATICS CURRICULUM 4 5 

1. Step 1:  Draw and shade a tape diagram of the given fraction.
Step 2:  Record the decomposition as a sum of unit fractions.
Step 3:  Record the decomposition of the fraction two more ways.
(The first one has been done for you.)

a. 5
8

b. 9
10

c. 3
2

5
8

 =  
2
8

 +  
2
8

 + 
1
8

5
8

 =  
2
8

 + 
1
8

 +  
1
8

 + 
1
8

1 

5
8

 =  
1
8

 + 
1
8

 +  
1
8

 + 
1
8

 +  
1
8

Lesson 2: Decompose fractions as a sum of unit fractions using tape diagrams. 
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2. Step 1:  Draw and shade a tape diagram of the given fraction.
Step 2:  Record the decomposition of the fraction in three different ways using number sentences.

a. 7
8

b. 5
3

c. 7
5

d. 1 1
3

Lesson 2: Decompose fractions as a sum of unit fractions using tape diagrams. 
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 Lesson 3 Problem Set NYS COMMON CORE MATHEMATICS CURRICULUM 4 5 

3. Decompose each fraction modeled by a tape diagram as a sum of unit fractions.  Write the equivalent
multiplication sentence.  The first one has been done for you.

a. 

3
4

= 1
4

+ 1
4

+ 1
4

      3
4

= 3 × 1
4

b. 

c. 

d. 

e. 

 1 

  1 

1

  1 

1 

Lesson 3: Decompose non-unit fractions and represent them as a whole number 
times a unit fraction using tape diagrams. 48 
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 Lesson 3 Homework NYS COMMON CORE MATHEMATICS CURRICULUM 4 5 

4. Decompose each fraction modeled by a tape diagram as a sum of unit fractions.  Write the equivalent
multiplication sentence.  The first one has been done for you.

a. 

2
3

= 1
3

+  1
3

2
3

= 2 × 1
3

b. 

c. 

d. 

  1 

  1 

1 

  1 

Lesson 3: Decompose non-unit fractions and represent them as a whole number 
times a unit fraction using tape diagrams. 51 
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 Lesson 3 Homework NYS COMMON CORE MATHEMATICS CURRICULUM 4 5 

5. Write the following fractions greater than 1 as the sum of two products.

a. 

b. 

6. Draw a tape diagram, and record the given fraction’s decomposition into unit fractions as a multiplication
sentence.

a. 3
5

b. 3
8

c. 5
9

d. 8
5

e. 12
4

 1 

1 

Lesson 3: Decompose non-unit fractions and represent them as a whole number 
times a unit fraction using tape diagrams. 52 
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Lesson 4: Decompose fractions into sums of smaller unit fractions using tape 
diagrams. 59 

This work is licensed under a  
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7. The total length of each tape diagram represents 1.  Decompose the shaded unit fractions as the sum of
smaller unit fractions in at least two different ways.  The first one has been done for you.

a.

b.  

c. 

d. 

1
2

 =  1
4

 + 1
4

1
2

1
2

 =  1
8

+ 1
8

+  1
8

+  1
8

1
2

1
3

1
3
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Lesson 4: Decompose fractions into sums of smaller unit fractions using tape 
diagrams. 60 
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8. The total length of each tape diagram represents 1.  Decompose the shaded fractions as the sum of
smaller unit fractions in at least two different ways.

a.  

b.  

9. Draw and label tape diagrams to prove the following statements.  The first one has been done for you.

a. 2
5

= 4
10

b. 2
6

= 4
12
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Lesson 4: Decompose fractions into sums of smaller unit fractions using tape 
diagrams. 61 
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c. 3
4

= 6
8

d. 3
4

= 9
12

10. Show that 1
2

is equivalent to 4
8
 using a tape diagram and a number sentence. 

11. Show that 2
3

is equivalent to 6
9
 using a tape diagram and a number sentence.

12. Show that 4
6

is equivalent to 8
12

 using a tape diagram and a number sentence. 
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Fraction Examples, Models and Vocabulary 

7 
8 

Area Model Linear Model 

  

  

  

  

Set Model 

4  
9 = cherries  

Vocabulary: 
whole: entire shape, section, portion (2 halves, 3 thirds, etc.) 
 
equal shares:  pieces of a whole that are the same size  (all three of these pieces are the same size) 
 
half of, one third of, one fourth of, etc.:   

 
partition: it is an action - divide a whole into equal parts 

 
number line:  
 
rectangular fraction model:  
 
                                                                                            

 
 
 
 
 
 

                                                                                                    

                                                                                           More vocabulary on the backside of this sheet 
 

   

one third of  

one half of 
one fourth of (polka dot) 

the whole is       or1 

student drew a number line (double arrow), wrote the 

whole numbers, determined where the fractions were 

and then drew the “jumps”/arrows to show the operation 



Like a number bond, a tape diagram is a tool/model 

used to help make sense of unknown - especially in 

word problems.  Tape diagrams show the                        

‘part-part-whole’ relationship. 

Tape Diagrams 

    

4  
4 

4 fourths or 1 whole 

    

1  
4 

1  
4 

1  
4 

1  
4 

The unit is one-fourth. 
unit fraction 

4 fourths or 1 whole 

The shaded portion is 3 units of  

1  
4 

1  
4 

1  
4 

1  
4 which is  

3 
4 

    

    

Record (write down) the decomposition of the fraction 
(broken parts) as the sum (answer in an addition problem) of 

unit fractions (fraction with a numerator of 1—                       
unit fractions added together equal other fractions) 

3 
4 

3 
4 

= 
1 
4 

1 
4 

1 
4 + + 

These two models have the same whole (same shape/
same size).  They model equivalent (equal) fractions.  

Both have the same amount of area shaded in.               
Both have the same amount of area not shaded in. 

    

3 
4 

6 
8 

fraction unit fraction 

multiplication sentence 
= 3 1 

4 x 3 
4 

Tape Diagram 

https://kpts.pbslearningmedia.org/  Need some more help?  Go online:                                               Use their search bar.                  Type in decomposing fractions or 

any key terms.  It will provide you with helpful, short videos to watch.  Click here to see some of the videos:  

https://kpts.pbslearningmedia.org/
https://kpts.pbslearningmedia.org/search/?q=decomposing%20fractions
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Terrific and Triumphant ! 
Building Fluency: understanding of fractions 

Materials: game markers (11 of one color per 

player) and fraction cards

Number of Players: 2

Directions: 

1. Put the fraction cards in a pile face down.
2. The first player draws a card from the top
of the pile and covers that fraction part of 
their “T”.  To determine how many markers 
to put down, a player may have to think of an 
equivalent fraction.
3. Players alternate turns – drawing a card,
covering that fractional part on their “T”.
4. If a player cannot cover the fractional part
shown on the card, they lose a turn.
5. Continue playing until one person
has covered the entire “T”.

Variation/Extension: Student can create their 
own shape and fraction cards. An additional set 
of blank cards are added for your convenience.

PLAYER 1

PLAYER 2

Amy Hayes
4th Grade looks Great!
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 6 
 12 

 1 
 2 

 3 
 6 

 5 
 12 

 4 
 12 

 2 
 6 

 1 
 3 

 3 
 12 

 3 
 12 

 1 
 4 

 2 
 12 

 2 
 12 

 1 
 6 

 1 
 12 

 1 
 12 

 1 
 12 





36
T and T CONTINUED, PAGE 3 

GRADE 4  •  NC DEPARTMENT OF PUBLIC INSTRUCTION - Adapted by USD 259 with Permission





 NYS COMMON CORE MATHEMATICS CURRICULUM 4 5 Lesson 6 Problem Set 
1. Each rectangle represents 1.  Draw horizontal lines to decompose each rectangle into the fractional units

as indicated.  Use the model to give the shaded area as a sum and as a product of unit fractions.  Use
parentheses to show the relationship between the number sentences.  The first one has been partially
done for you.

a. Sixths

b. Tenths

2
3

6

2
3

 =  
4

3
+

3
= �

1
6

+
1
6
� + �

1
6

+
1
6
� =

4

�
1
6

+
1
6
� + �

1
6

+
1
6
� = �2 × � + �2 × � =

4

2
3

= 4 × =
4

Lesson 6: Decompose fractions using area models to show equivalence. 
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 NYS COMMON CORE MATHEMATICS CURRICULUM 4 5 Lesson 6 Problem Set 

2. Draw area models to show the decompositions represented by the number sentences below.  Express
each as a sum and product of unit fractions.  Use parentheses to show the relationship between the
number sentences.

a. 3
5

= 6
10

b. 3
4

= 6
8
 

Lesson 6: Decompose fractions using area models to show equivalence. 
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5

=
8
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c.
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 NYS COMMON CORE MATHEMATICS CURRICULUM 4 5 Lesson 6 Homework 

3. Each rectangle represents 1.  Draw horizontal lines to decompose each rectangle into the fractional units
as indicated.  Use the model to give the shaded area as a sum and as a product of unit fractions.  Use
parentheses to show the relationship between the number sentences.  The first one has been partially
done for you.

a. Tenths

    

b. Eighths

2
5

10
2
5

= 4 ×  =
4

2
5

 =  
4

5
+

5
= �

1
10

+
1

10
� + �

1
10

+
1

10
� =

4

�
1

10
+

1
10
� + �

1
10

+
1

10
� = �2 ×  � + � 2 ×  � =

4

Lesson 6: Decompose fractions using area models to show equivalence. 
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c. Fifteenths
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 NYS COMMON CORE MATHEMATICS CURRICULUM 4 5 Lesson 6 Homework 

4. Draw area models to show the decompositions represented by the number sentences below.  Express
each as a sum and product of unit fractions.  Use parentheses to show the relationship between the
number sentences.

a. 2
3

= 4
6
 

b. 4
5

= 8
10

Lesson 6: Decompose fractions using area models to show equivalence. 
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=
4
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Each rectangle represents 1. 

5. The shaded unit fractions have been decomposed into smaller units.  Express the equivalent fractions in a
number sentence using multiplication.  The first one has been done for you.

a. b. 

c. d. 

1
2

 = 
1 × 2
2 × 2

 = 
2
4

Lesson 7: Use the area model and multiplication to show the equivalence of two 
fractions. 99 
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6. Decompose the shaded fractions into smaller units using the area models.  Express the equivalent
fractions in a number sentence using multiplication.

a.                    b.

c. d. 

e. What happened to the size of the fractional units when you decomposed the fraction?

f. What happened to the total number of units in the whole when you decomposed the fraction?

Lesson 7: Use the area model and multiplication to show the equivalence of two 
fractions. 100 
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Each rectangle represents 1. 

7. The shaded unit fractions have been decomposed into smaller units.  Express the equivalent fractions in a 
number sentence using multiplication.  The first one has been done for you.
a.                                                b.

c.  d.  

8. Decompose the shaded fractions into smaller units using the area models.  Express the equivalent
fractions in a number sentence using multiplication.

a. b. 

1
2

 = 
1 × 2
2 × 2

 = 
2
4

Lesson 7: Use the area model and multiplication to show the equivalence of two 
fractions. 103 
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c.    d. 

9. Draw three different area models to represent 1 fourth by shading.
Decompose the shaded fraction into (a) eighths, (b) twelfths, and (c) sixteenths.
Use multiplication to show how each fraction is equivalent to 1 fourth.

a.

b. 

c. 

Lesson 7: Use the area model and multiplication to show the equivalence of two 
fractions. 104 
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